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Abstract 
Professional development is an integral aspect of a teacher’s professional life. Effective 
professional development activities enable teachers, among others, to update and enhance 
their pedagogical knowledge and skills, and allow teachers to be creative and critical in 
their teaching approach. But the question is, to what extent the professional development 
activities and programmes satisfy the teachers’ needs? This nationwide study aims to 
determine and identify the level of the Malaysian English language teachers’ level of 
satisfaction of their professional development – whether English language teachers are 
satisfied with the professional development experiences and opportunities that are 
provided by the Ministry of Education and the respective State Education Departments. 
Schools were randomly chosen and the questionnaires were mailed to the headmasters 
and principals of the schools to be distributed to all English teachers. A total of 2586 
(1038 secondary teachers and 1548 primary teachers) questionnaires were received from 
teachers all over Malaysia. This paper will highlight and discuss the main findings, and 
provide some critical implications and suggestions in terms of teacher education and 
planning and implementation of future professional development activities.   
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Introduction  
Professional development (PD) is an integral aspect of a teacher’s journey towards enlivening 
and stimulating good teaching and learning practices in classrooms. By connecting and 
cascading meaningful experiences from the PD activities to their classroom practices, 
teachers would be able to initiate and sustain creative teaching, and in turn energize students’ 
learning. Elmore (2000) argues that this process should be a “professional norm” and not an 
“individual trait” (p. 34). Both these terms imply that PD activities should involve teachers 
deeply and thoughtfully so that they will be empowered through PD activities that bring 
teachers together for a common purpose i.e. a community of practicing teachers. Stoll et al. 
(2006) also see practicing teachers as learning teachers in the context of professional 
communities who work together towards a common understanding of concepts and practices. 
PD of teachers is crucial in determining how and to what extent the learning teachers 
would grow. Teachers’ growth here means to what degree teachers are able to independently 
think about their teaching practices, and quite importantly, how they can be efficient agents in 
their own learning (Wells & Gen, 1992). By this process of professional growth, teachers 
should influence the development of their learners in terms of imparting new knowledge, 
meaningful skills and best practices in learning, and not disconnected from the classroom 
practices.  
However, the reciprocal and rewarding relationship between PD and classroom 
learning can only be achieved if the engagements experienced by the teachers during their PD 
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are meaningful in terms of its content, relevant to their needs and fulfill their emotional and 
professional satisfaction (Kabilan, Vethamani & Chee, 2008). Without these meaningful 
engagements, teachers would certainly resist internalizing and embracing the intended 
objectives of the PD activities or programmes. Simultaneously, teachers are also expected “to 
engage in continuous professional development activities in order to keep current on trends, 
research, development, and practices as well as to remain effective and competitive” (Sun, 
2017, p. 28). These, in amalgamation, are serious challenges that teachers face as a 
professional in their efforts to improve their teaching and thus, effectively support their 
students’ learning.  
In the field ofEnglish language education (ELE), rapid changes and trends have 
transpired since the beginning of the new millennium, primarily due to the proliferation of 
globalization education (Kabilan, 2013). As claimed and defined by Hamid and Nguyen 
(2016), globalization is the “interconnectedness of peoples, societies and nations on a global 
scale” (p. 28), which means that the role of English as a global language is very obvious and 
important at all levels and contexts of the education sphere. Therefore, in terms of English 
language teacher PD, new and innovative models of PD are needed to address the changing 
professional needs of teacher and administrators, in “creating communities of learning that 
foster healthy attitudes…broader skill” that are “driven by pronounced demographic shifts, 
mushrooming cultural diversity, and an accepted paradigm of inclusion” that will radically 
alter“ the realities of classrooms” (Philpott, Furey & Penney, 2010, p. 49). In teaching and 
learning in the 21st century, these indicators simply show the significance of professional 
development, especially in terms of its planning and implementation that need to carefully 
consider internal and external exigencies. In the Malaysian educational scene, the question is, 
in relation to the growing emphasis on globalization, how satisfied are the Malaysian English 
language teachers with the PD activities and programmes that are provided to them? Were 
these meaningful and lead to professional enhancement of the teachers? 
This research would contribute to a better understanding of the context and situation 
of the teaching and learning of English in countries or settings and contexts where English is 
taught as a second language or a foreign language. Teacher training institutes, ministries of 
education and other entities in these countries would greatly benefit from the findings of this 
study. It would depict a picture of what teachers need and the kind of professional 
development that would satisfy and fulfill their professionalism and development (Kabilan & 
Kasthuri, 2013).Such information would form the foundations of effective training and 
development for teachers as they grapple and struggle with daily challenges of teaching 
English to most learners who are not interested in learning a ‘foreign’ language or where 
facilities and school environment are lacking and not conducive.   
In producing learners with high knowledge and proficiency level of English, teachers 
need to be trained and provided with appropriate knowledge and PD experiences. By doing 
so, we are able to produce and sustain quality English language teachers, who in turn will 
surely (and expectedly) improve learners’ English language competency and proficiency. 
Therefore, the main objectives of this research are to identify the satisfaction level of 
Malaysian English language teachers’ experiences of their PD that are reflected in their 
engagement during PD and their current practices of PD.  
 
Literature Review 
In an engaged learning mode, active cognitive processes such as creating, problem solving, 
reasoning, decision-making, and evaluating are constantly ensuing and transpiring. The term 
‘engagement’, operationally, does not sit in isolation, as prescribed by Wenger (1998) – he 
proposes ‘engagement’ through the lenses of a community of practice. Thus, ‘the mutual 
engagement of participants’ contributes to the ‘source of coherence of a community’ 
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(Wenger, 1998, p. 73), and hence, they assume membership in the community of practice. He 
explains that the participants’ membership in a community of practice exists because ‘people 
are engaged in actions whose meanings they negotiate with one another’ (p. 73). This implies 
that people actions’ in engaging with others involve learning processes. Goodyear (2002) 
explained that practices is what teachers do as a professional in a habitual pattern, which 
involves the process of doing something that may or may not be systematic, and experience is 
necessarily subjective, and is about thoughts, feelings, and beliefs about what had happened 
in the practice. Based on these descriptions, PD practices and experiences would allude to 
what teachers do to elevate and enhance their professionalism as English language teachers.  
There  is  growing  recognition  that  successful  professional  development  
programmes articulate  well  thought  through  ideas  about  the  learning  process (see  
Padwad & Dixit, 2008; Grace et al., 2008) and learning styles and strategies (Zein, 2017). 
Therefore, the approach of a more psycho-cultural by Brunner (1996), especially the tenets of 
perspective, constructivism, interactional and externalization were adopted to define 
engagement in terms of professional development for this study. Perspective aims to make 
meaning, puts forward the prevailing culture's consensus view, recognize individual 
differences. As for constructivism, the idea is to construct reality as part of improvement for 
classroom practices.  For meaningful engagement in professional development activities, 
teachers should be more exposed or facilitated towards the constructivism of knowledge and 
ideas rather than being prescribed with knowledge, which the teachers may have mastered or 
learnt.  Interactional deals with the use of a variety of method to increase the chances of 
ensuring a far more successful professional development programme by communicating far 
more relevant knowledge and skills. In externalization, the emphasis is on collective work to 
develop a community of mutual learners that augments collaborative efforts for quality 
practices to be learnt and reinforced. The items for the engagement construct are derived 
from Bruner’s (1996) four tenets of psycho cultural aspects of learning and Wenger’s (1998) 
concepts of communities of practices, and Goodyear’s (2002) definition of practices.  
Kabilan (2006) finds that PD organized by the Malaysian Ministry of Education and 
the State Education Department fail, to some extent, to satisfy the professional development 
needs, interests and responsibilities of English language teachers. Such ‘failures’ are also 
found in other contexts. For instance, Gokmenoglu and Clark (2015) examined the quality of 
PD programs that were designed to support Turkish national educational reforms and 
discovered that PD activities and programmes only moderately satisfied the teachers 
involved. They reasoned and conjectured thatthe teachers low motivation could be due to 
design of the training aim and structure that ignored the needs and preferences of teachers. In 
a review of six studies related to PD, Darling-Hammond, Hyler and Gardner (2017) account 
“positive influences on teacher knowledge and/or practices but not on the measure of student 
outcomes”. Some of the cited reasons include lack of “implementation fidelity in the conduct 
of the PD” and “lack of opportunity for teachers to implement what they learned in the PD in 
their classrooms” (p. 2). These indicate that for effective and satisfying PD to reify, teachers 
participating in PD programmes and activities need to be introduced and exposed to actual 
knowledge, skills and content that would meaningfully support students’ learning and 
development. Other factors that should also be considered include unpreparedness of the 
facilitators/presenters, redundant materials, lack of critical ideas and thoughts while planning, 
and poor presentation and conduct of the professional development sessions (Kabilan, 
Vethamani & Chee, 2008).  
The literature for PD and school change suggests that PD is far more meaningful and 
effective when it is part of the school-level planning and reform (see Fullan, 2003 & 2001; 
Lieberman, 1995; Darling-Hammond & McLaughlin, 1995) and therefore, teachers must be 
able to discern a strong link between the inservice teacher training conducted and classroom 
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practices, and eventually ‘this link’ should encourage the teachers to critically think about 
initiating an innovation based on what was gained from the training that was provided. In 
addition, the inclusion and integration of teacher learning communities as PD programme 
within a school would further promote and enhance school-level change and improvement 
(Shea, Sandholtz, & Shanahan, 2018). Shea, Sandholtz, and Shanahan (2018) also accentuate 
the need to involve and engage majority of the teachers (if not all), in a school to “participate 
in a professional development program and implement the targeted instructional strategies” 
so that meaningful and significant changes can occur at the school-level. They explain, 
 
When a majority of teachers in a school adopts, implements and promotes 
instructional strategies, the likelihood of changes in student outcomes is 
increased. In this study, positive trends occurred in schools where more than 50% 
of the teachers participated in the professional development. School-level 
professional development offers teachers more opportunities to engage in 
professional conversations around their practice and makes it more likely that a 
majority of teachers will dedicate themselves to shifts in instructional practices. 
 
(Shea, Sandholtz, & Shanahan, 2018, p. 204) 
 
Method 
Sample and research procedure 
This article describes a nationwide quantitative survey on the Malaysian secondary and 
primary school English language teachers’ satisfaction level of PD that they had undertaken. 
The research population is Malaysian secondary and primary English language teachers from 
all the 15 states in Malaysia. To obtain a sample that will reflective of the population, taking 
into account urban school-rural school and national-type schools, the disproportionate 
stratified random sampling was utilized. Hence, a total of 3594 questionnaires were sent via 
mail to secondary English language teachers and another 6600 questionnaires were sent via 
mail to primary English language teachers. Each mail package was sent to the principal or 
headmaster of the school to be distributed to all English language teachers in their schools. 
This package contained the research permission letters from Educational Planning and 
Research Department (EPRD) and the respective State Education Department (SED), 10-15 
questionnaires and a self-addressed stamped envelope. Both groups of teachers, whether 
trained or not trained as English language teachers, were accepted as respondents for the 
study.     
 
Instrument 
The instrument used in this survey was developed based on an instrument used in an earlier 
study by Kabilan (2006), supported by aspects of learning, engagement and practices that 
were propagated by Bruner (1996), Wenger (1998) and Goodyear (2002) respectively. Apart 
from that, the items for the constructs were obtained from a discussion with practicing 
English language teachers as well as with academics. The three main constructs for this study 
– engagement during PD, satisfaction level and, current practices and experiences of PD – 
were piloted with 100 English language teachers in Penang to improve on the items of the 
three constructs. After the actual study, 12 teachers who responded to the questionnaire were 
interviewed to further validate the items. It was found that all the 12 teachers agreed with the 
items that made up the three constructs.  A reliability test was administered for the 
engagement and current practices constructs, which used 5-level Likert scales of ‘Never’ to 
“All the time’ and ‘Strongly disagree’ to ‘Strongly agree’ respectively. Both constructs had 
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high Cronbach alpha scores, which were 0.944 for the engagement construct and 0.962 for 
the current practices and experiences construct. A reliability test was not done for the 
satisfaction level construct as it was a single item construct that enquired directly whether 
their PD experiences fulfilled their professional satisfaction using a 5-level Likert scale of 
‘Extremely satisfied’ to ‘Not satisfied’. 
 
Results 
Demography 
A total of 2599 (1038 secondary teachers and 1561 primary teachers) questionnaires were 
received from teachers all over Malaysia (a return rate of 25.5%), whereby 517 were male 
teachers and 2067 were female teachers. Majority of these teachers are trained as English 
language teachers (69.1%).  
 
Participation in PD 
Table 1 indicates the number of professional development activities that teachers have 
participated in from the year 2006 to 2009.  
 
Table 1. PD Participation of English Teachers 
Organized by 
At least one (1) PD None at all 
f % f % 
Ministry of Education (MoE) 751 33.3 1792 68.9 
State Education Department (SED) 994 38.2 1562 60.1 
District Education Office (DEO) 1170 45 1383 53.2 
School 1412 54.3 1145 44.1 
School Subject Department (SSD) 273 10.6 2265 87.1 
English Panel  1217 46.8 1336 51.4 
Self-initiated 306 11.8 2231 85.8 
Professional Bodies 225 8.6 2310 88.9 
 
Table 1 shows a few alarming trends of Malaysian English language teachers’ practices and 
participation in PD. First, The number of PD programmes organized for teachers, whether by 
MoE, SED or schools is still insufficient to cater the number of existing English language 
teachers. Second, the data of PD organized by schools, SSD and English panel also indicate 
the serious lacking of teachers’ initiative and commitment to be involved in PD and be 
engaged in lifelong learning as a professional. Also, this particular data can be interpreted as 
teachers’ and school’s lack of commitment to organize PD to enhance classroom practices, as 
it is widely acknowledged that PD activities should have an impact and contribute to learners’ 
learning in the classroom context. Third, teachers themselves lack the self-motivation, desire 
and initiative to initiate their own PD, an aspect that is very important in a teacher’s 
professional life cycle.  
 
Satisfaction Level of PD and Engagement 
The English teachers were also asked, “Since becoming a teacher (until now), state your 
general feeling concerning your experience in professional development activities” using a 5-
level Likert scale, ‘Not satisfied’ (1) to ‘Extremely satisfied’ (5). The mean score for the 
satisfaction level is 2.98, which indicates a satisfaction level that is slightly below than the 
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‘Satisfied’ level for the overall teachers of this study. Less than 20% of the teachers are very 
satisfied with their PD since they started teaching (Table 2). After enduring many years of 
teaching, hours of professional development, and perhaps with some amount of inservice 
training, the general feeling is that the Malaysian English language teachers are just at the 
satisfaction level in terms of PD. Majority (61.1%, f=1587) of the teachers’ indication of 
satisfaction level also confirms this trend.  
 
Table 2. Malaysian English Language Teachers’ Satisfaction Level of PD 
Satisfaction Level f % 
Not satisfied (1) 125 4.8 
Slightly satisfied (2) 355 13.7 
Satisfied (3) 1587 61.1 
Very satisfied (4) 438 16.9 
Extremely satisfied (5) 60 2.3 
 
The teachers’ engagement during professional development activities is also an indication of 
the quality of PD experiences that they have gone through. Table 3 shows that most of the 
items in the engagement constructs are between 3.00 to 3.50, a satisfaction level that is just 
slightly above ‘Satisfied’.  Two items have higher satisfaction level than the others items i.e. 
gaining new knowledge (3.71) and gaining new experiences working with others (3.65).  
Table 3 also highlights one positive aspect of PD that is being experienced by Malaysian 
English language teachers; the teachers in this study state that the PD that they were engaged 
in provided them with valuable experiences that further enhanced their skills, knowledge and 
classroom practices 
 
Table 3. Mean Scores for PD Experiences 
Items: During a professional development activity, I am 
given the opportunity to: 
N Mean Std. 
Deviation 
Gain new knowledge 2556 3.71 .898 
Gain new experiences working with others 2547 3.65 .881 
Share good practices with others 2547 3.57 .885 
Enhance existing knowledge 2556 3.51 .894 
Engage in small group discussion 2549 3.49 .898 
Reflect classroom practice 2553 3.47 .897 
Develop further expertise in pedagogy 2557 3.38 .892 
Interact with the facilitators  / speakers 2556 3.35 .964 
Develop further expertise in content/subject matter 2557 3.32 .866 
Make connections between the theories and practices 2556 3.28 .875 
Explore the use of technology 2553 3.27 .873 
Engage in collaborative problem-solving 2551 3.25 .876 
Evaluate the content of the programme 2556 3.21 1.023 
Network with other local teachers/educators 2547 3.06 1.026 
Explore future action research 2554 2.86 .932 
Network with other international teacher/educators 2547 2.01 1.054 
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For example, they were able to develop further expertise in content/subject matter (3.32);  
make connections between the theories and practices (3.28); explore the use of technology 
(3.27); and engage in collaborative problem-solving (3.25). However, the PD experienced 
were lacking in terms of exploring future action research (2.86) and networking with 
international teachers/educators (2.01). 
 
Current Practices and Experiences 
The mean scores for the items in Table 4 indicate the aspects of teachers’ current practices 
and their experiences of PD and how it contributes to their profession, knowledge, skills and 
competency and proficiency as English language teachers. It is interesting to note that, as a 
result of their PD, the teachers have become motivated to learn new things (3.86), enhanced 
their content knowledge (3.85), encouraged them to transform ides into classroom practices, 
inspired their teaching (3.81) and, developed their beliefs in their own ability as a teacher 
(3.80).  The general sense is that, again, for most of the items, the satisfaction level is 
‘Satisfied, and is below the level of ‘Very satisfied’ (Table 4).   
 
Table 4. Mean Scores of Practices & Experiences 
Items: The PD activities related to ELT that I have participated 
in thus far have: 
N Mean Std. 
Deviation 
Motivated me to learn new things 2542 3.86 .652 
Increased my content knowledge 2542 3.85 .676 
Encouraged  me to transform ideas into classroom practices 2541 3.84 .664 
Inspired my teaching 2541 3.81 .675 
Developed my belief in my own ability as an English 
Language teacher 
2540 3.80 .707 
Guided me in my career 2540 3.77 .740 
Assured my existing practices 2540 3.71 .653 
Stimulated my mind 2541 3.71 .710 
Moved me to embrace innovative ideas 2540 3.70 .686 
Groomed me into a responsible professional 2540 3.69 .718 
Enhanced my pedagogical reasoning 2539 3.68 .670 
Enable me to contribute towards knowledge-sharing 2539 3.68 .690 
Changed my attitude towards teaching English 2540 3.60 .782 
Changed my perspective towards teaching English 2539 3.59 .773 
Engaged me in collaborative efforts 2541 3.58 .708 
Enthused my spirits 2540 3.56 .739 
Changed my assumptions towards teaching English 2541 3.56 .757 
Made it easier for me to accept paradigm shifts 2540 3.55 .716 
Constructed my world-view towards best practices in ELT 2540 3.53 .726 
Facilitated me in critical reflections 2539 3.50 .714 
Extended my networking capacity 2541 3.43 .747 
Broken my mundane routines 2539 3.35 .797 
Driven me to take risks 2541 3.27 .797 
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Discussion 
Opportunities for PD is lacking for most of the English language teachers in Malaysia, 
whether they are organized by external entities such as MoE, SED and DEO or internal 
school entities such as the English Panel, SSD or school administrators. Clearly more 
concentrated efforts are needed to organize meaningful PD for the teachers that fulfill their 
needs and interests at the school level and at the district, state or national level. What is also 
seriously lacking and needs serious and swift attention from the authorities is teachers’ 
commitment to self-improve and embark upon a lifelong journey that enhances their 
professional development. The action that needs to be taken by the authorities should be 
based on and driven by research on the teachers’ status quo of their PD, PD needs, PD wants 
and PD interests.  
On the overall, the satisfaction level of PD of Malaysian English language teachers 
are on the scale of ‘satisfied’ for all the three constructs investigated. For teachers to progress 
further as a professional and be more effectual teachers in classrooms, far more effective and 
meaningful PD should be planned, created and provided to English language teachers, 
simultaneously taking into account and overcoming all the obstacles and hindrances that they 
usually face during PD (Kabilan, Vethamani, & Chee, 2008). The findings emphasize that the 
English language teachers in this study, as professionals, should be supported as they 
continuously “learn in their own authenticway while taking into account the expectations of 
their working contexts” Webster-Wright (2009, p. 727). 
Data for the engagement during PD demonstrate, if planned systematically and 
thoughtfully, teachers may gain a gamut of valuable knowledge and skills such as engaging 
in collaborative problem-solving, sharing good practices and networking with other local 
teachers. These suggest that a variety of professional development activities may greatly 
benefit teachers, especially in terms of their pedagogical skills, classroom practices and 
gaining new knowledge and experiences.  Data from the current practices and experiences 
inform us that by varying and mixing teachers’ PD practices and experiences, teachers may 
be motivated to learn new things, be assured of his/her existing practices, be moved to 
embrace innovative ideas for classroom practices, and enhance teachers’ pedagogical 
reasoning, among others. Hunzicker (2009) believes that the varying PD experiences gained 
would facilitate teachers’ abilities to comprehend and value their learning experiences more 
and thus, discern how their experiences of PD may contribute towards students’ learning and 
overall school improvement and eventually, become more inclined to change their teaching 
practices.  
The elements of constructivism that were integrated into this study and examined 
teachers’ satisfaction of PD remind us that a teacher can only create the conditions under 
which learning and development may reify, and that mere “verbal reiteration of facts and 
principles” will not contribute to meaningful learning (von Glasersfeld, 1989, p. 135). PD 
programmes and activities that are structured and founded on constructivism are the ones that 
would engage teachers in active cognitive processes such as creating, problem solving, 
decision making and evaluating. When such experiences are devoid, teachers would find the 
PD experiences equal to or below the satisfactory level, as the majority teachers did in this 
study.   
 
Conclusion 
Research indicate that effective professional development are effective when they are 
planned and implemented at the school level (see Kabilan, 2006; Guskey, 2003) because it is 
then easier to identify and understand the teaching and learning needs of teachers and learners 
(Darling-Hammond & Mclaughlin, 1995), and eventually increase student achievement 
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(Killion, 1999). Data from this study show that at the school level, professional development 
activities are not given serious attention and thoughts. One beneficial implication of this 
study is that perhaps now, school should be given more responsibility to plan, implement and 
evaluate most of the professional development programmes for all their teachers. Since, 
teachers are busy with academic and co-curricular activities, it is best that a PD manager is 
appointed at all schools to oversee the planning, implementation and evaluation of PD 
activities. Schools with excellent performance in PD as well as experienced expert teachers in 
respective fields, could function as a PD school to provide workshops, courses and other PD 
activities to neighbouring schools.    
When schools are given the autonomy to plan, implement and evaluate their own PD 
programmes, they should start to think critically about organizing and offering a variety of 
professional development opportunities so that teachers can benefit from different 
engagements utilize during the PD. As such, the teachers will undergo different practices 
with different experiences that will boost the confident and motivation of the teachers. PD 
providers should be aware of the ineffective one-size-fits-all approach, and propagate a more 
enriching PD experience that will enhance their teaching and learning practices. Hence, in a 
PD, teachers should gain new knowledge; be provided the platform to create and construct 
new knowledge collaboratively; be given the chance to share ideas and experiences that will 
inspire their teaching and inspire their learners; be guided to transform ideas into classrooms 
and; given the opportunities to develop self-belief in own ability as an English Language 
teacher.  
The designing, planning and implementing of PD programmes and activities should 
be based on the constructivist language teacher education framework (Phipps, 2015) that 
integrates and employs reflective and inquiry-based approaches, which include the items in 
Table 4.  A framework of this nature would ensure that teachers gain and experience 
meaningful learning that amalgamate theories and practices in providing a useful and 
satisfying PD. This would then have a rich and meaningful impact on students’ learning 
outcomes.  
The MoE do realize the importance and magnitude of such as PD and hence have 
included the area of continuous professional development (CPD) as an integral element of the 
transformation of the teaching profession in Malaysia. A long term policy direction taken by 
the MoE in fulfilling the potential of students in Malaysian education system is that, 
 
Teachers will receive greater support to help them achieve their full potential. 
When they enter the profession, teachers will develop an individualised CPD 
programme with their supervisors. This CPD programme will include common 
training requirements expected of all teachers, as well as electives that teachers 
can pursue based on their own developmental needs. It will mostly be run at 
school, as school-based training has proven to be the most effective form of CPD. 
 
 (Ministry of Education, 2012, p. E-14) 
 
Hence, future studies should focus on whether the above ‘promises’ were implemented in 
schools and appropriately assessed for their effectiveness, especially in terms of the 
development and growth of Malaysian English language teachers. In the context of other 
countries, researchers and policy makers could also investigate and examine to what extent 
such policies have been implemented and the level of effectiveness in fulfilling the 
satisfaction and needs of the teachers.     
To conclude, it is suffice to say that Malaysian English language teachers are 
experiencing a satisfactory level of PD, with some meaningful engagements occurring during 
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PD. Also, teachers in this study feel that since becoming a teacher, generally, they are 
‘Satisfied’ with their PD experience. This is further supported by the data on the teachers’ 
current practices and experiences of their PD, whereby the teachers stated they have 
positively benefitted in terms of the change in their practice, increased motivation, positive 
attitude and thinking towards the teaching and learning of English. However, a worrying 
finding from this study is that teachers’ participation in PD activities/programmes has not 
been encouraging. This finding exposes the possibilities of lack of commitment and 
responsibility on the part of teachers to continuously learn and improve. In addition, this 
finding also seriously questions the commitment of the school to function and promote itself 
as a learning institution for the teachers. Finally, this question has to be forwarded, “Are the 
Malaysian teachers given ample opportunity to improve themselves as a professional?”  
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